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ABSTRACT , 3 - 


\ ¥ 
When curricula developers and progect directors plan \ : 

inservice training courses for the purpose of improvement’of — : 

instruction in special programs, they. often fail to include support 


guidance counselors, social workers, school librarians, and other 
support perscnnel in the target group to be reached by the training. 
These staff sembers should be recognized as potential sources.of help 
for ESL,(English as a’ second language) learners. An ESL in-service 
course designed to supplement the skills of -a wide variety: of support 
personnel is described. The major aspects of ESL dducation and the } 
special needs cf ESL pupils in Grades K-12 are treated in the course. | 
In addition, the staff members enrolled in this in-service training 
course are invcolved in several participant-oriented activities, 
including a cross-cultural communications training simulation 
experience. (Author/CPM) 
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pupils studying ine lish as a Second Language make up less than: one- 


‘ more, they are found in grades K-12 throughout the district’ 8 28 schoola. 


professional staff members other than ‘anenddn ‘teachers ‘and’ ESL teachers © 


be implemented for this target group, the decision to do so was based on 


, Oe fe . bg 
we developed the ESL-in-service course to supplement the skills of a wide ~ 


‘Help for ESL Learners 


Background “A 

| In reer ee Poe Township, New Jersey, as-in’many school districts 

in the United States, ESL learners represent a very small percentage 

of the pupil aa eC For example, in Woodbridge Township, ‘the 7B. 
te 


half of one percent of the total enrollment ‘of 17,228 students. Further- AS p2 


Nevertheless, in recognition of these pustia® special neeiis, ‘the 
school district provides an ESL program for them. . One: te She unique | Le 


features of this program is an ESL in-service course aebigned to ‘acquaint 


with the major aspects of teaching English as a Second Language. 


Although it may at first seem surprising that ‘such a ‘course should 


ye 
Woodbridge Township School District's awareness of the fact that one of the t 
most neglected areas of teachér training. is in-service education, especially 
in-service training for support personnel concerning special programs and 


the special needs of the pupils enrolled in these programa, For this reason, 


variety of. support PEFEOUNe hs . 7 ; Fe ats ! a 


This paper will describe the in-service program in detail and wikl 


explain why school district personnel such as hearntog consultants, be a 


social workers, apeceel. education Ceakieie. and aches Pieaeeais should 


y/ 


- Organization of the Course 


be recognized as. potential sources of help for ESL learners. In addition, - 


The Woodbri ge Township Eng lish as a Second Language In“Service 


is is of teed to a staff members on a. vountary pasts. 


The ten — course ‘consists of one 2-hour session after gine ves 


for five weeks. The sutieor: district offers one point of yeredit seniene a 


sala increment for successful conpretian of one course. 

Of course, this is only one of. many odete to Select from in 
organizing an in-service program. One alternative’ form might be one 
2~hour session monthly in place of aedaierth scheduled atntk waneiie: 
In Shi: wines he wteetae may not wish to offer salary, credit for 
attendance, . ve | 


Coordination and Instruction. for the Course 


A member of the ipaeutedes staff oaualty coordinates a course paige 


y 
> 


as part of the Veen TRIE Township ‘Tn-Service Program. “However, since we. 


“develop each semester's program from suggestions for courses and instructors 


submitted by a wide variety of staff members’ ranging from classroom teachers. 


to assistant superintendents, instructors for. whole courses or for 


{ 


f 
individual eee may. include supervisors, etedentary coordinaters, 
\ 


\ 
classroom teachefs, school EPA LECT SEOES dostsuttante ora ‘combination of 


ba 
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For the/ESL In-Service course, the following combination of instructors 


these. 


is used: the Supervisor of Foreign Language/ESL coordinates the course and 


/ 


. \ 
teaches three sessions. An outside consultant teaches one session, and a 


/ 
local department head teagheg one session. 
“ F 

es 


La . 
Course Content 


‘The course aims at giving an. overview of the thajor areas of ESL - * 


ry 


education affecting the pupils in our district. 


; Session One, the introductory session, includes a description, 
. * tn = 4, J 


¢ 


- Sncluding a slide show, of the ESL learners in. our fistrict--their 
ages, the languages they speak, their literacy levels in both English 


and their mother tongue, and their socio-economic backgrounds; a : if 
i ft 


discussion of the current status of ESL. instruction -in our district, if 
§ { 


” 


with regard to in-classroom ESL leasons, supplementary instruction, and 
other resources; and ° a survey, by means of an: intcenad® opinionnaire,of 
the participants’ awareness of the nature and surpoaed ‘ict ESL viet 
This opinionnaire, which appears in the Aopendde, asrieeie’ ten provocative. 
ke : i 
statements designed. to elicit strong ‘reactions from partic gants who ~ 
hasten to verbalize their, feelings. This activity pe éS an excellent: 
technique for “prediing thé dce"-and getting parti raite involv bias 
lively Siadaned oi In addition, the items on the opinionnaire are related 
te the major topics of the five Se BB RCe ssionss nanely, de carties 
of the ESL learner; ESL teaching~learning theories and methods; / testing 
and ESL; Aun eobende differences and the ESL learner. In this manner, 


* | 


the dpindoniatve sparks the participants’ interest and offers Ehem a 
preview of the ‘ yéhaining sessions, | 

Session One also includes a icauaualigs made by ehe: dastructos for 
the purpose of clarifying the uptiderisia of the New Jarsey Bilingual 
Education Act in terms of its requirements concerning both teacher 
certification and the developaent of local programs to meet the English 


language needs of limited Bnglish speaking children. 


O 


Session Two tavolves both an.explanation and demonstration of 
several major Language téaching methodologies, including the audio- 
lingual method, the cognitive code method, sha the Silent Way. The 
supelcdlun examine the advantages and Jaes ues of each of these 
methods’ as thay delete to local ‘conditions. | | » i ae 
Practical application of theory is also included in this aebataren. ' 

Since many of the javelernante ate not familiar with oral pattern 

practice activities, the inétructor distributes-a handout explaining 

ten different types bf pattern Aytliy. Next, she describes each type 

of drill andi 1lustrates it by means of Ee ae inally, she asks 

the participants to divide into pairs to practice driiis. as teacher and 
student, giving each sail an index card naming a specific type. of 

pattern drill, providing a model sentence, and indicating precisely 

the. type and number of practice items to be drilled. Although it ‘would 

be much more beneficial to have "real" ESL students with whom to practice 
drilling, the pvattictpanks salerpiay (hele ‘teachers tudent parts with 
, success, Furthermore, they comment favorably about Sanetoipantng actively 
ie the session rather than listening passively to a lecture. The second 
session concludes with a display and a description of selected teacher~made 
and professionally prepared ESL, materials for elementary achoot pupils. ~ 


Session Three focuses on the secondary school ESL pupil. It draws 


on the expertise and experience of one 6f Woodbridge Township's senior 


high school foreign language depattment heads. This member of our teaching 
staff has herself ‘been a second language learner overseas, and has also 


i 


served as instructor of both ESL and foreign language in the United States. 
In our township she has worked with both exchange students and new residents. 
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as \ $3 
ise of specific materials prove beneficial to our students. 


- 


Her presentation addresses itself to specific aspects of American 
secondary BeNCHIANE that present severe adjustment problems to ‘culturally 


afferent limited English speakers, She identifies the major problem 


“areas that the ESL pupils aré faced. with as learning English, achieving . 


in subject. matter classes, and fitting in socially with teenage peers. 


She offers several recommendations for helping the students cope with 


and ovdzcone these obstacles, 


the \qhird seawi ou ends with a display of. somnentcteity prepared ESL 


materials and textbooks,and includes a discussion of ways in which the 


« 


Session Four centers on several problems encountered in testing the 
' \ + . ; . 

English language proficiency of the limited Eqglish spésking- At the 

time of our hal ESL In-Service Course ,the New Jersey Bureau of : 


Bilingual Education had just mandated chat. an English Language drotndeacy 


Test be used as a screening.device each year to determine which children 


’ 


enrolled in New Jersey sichenta ens limited English speakers. Rach 
district is free to develop its.ow test if it so desires: but all tests 
of English language proficiency ied for the screening must have the 
prior approval of the New Jersey Bureav of Bilingual Education. 
Accordingly, the major topic at the foueth session is the locally 
developed English language proficiency test. This. =e whict has. 
Febeiyee the necessary approved from the Neu Jersey Bureay of Bilingual 
Education, consists of a series of sub-tests of ideveuing: comprehension, . 


speaking, reading and writing. There. is a separate series of tests for 


each grade levei, K-12. 


ae 


. process. 


6° 
After the purpose ee and its contents are seeIOR xe 

them, the participants are asked to Nieiie state groups oad, Each 

pair is given testing materials, and with one member acting as tester 


i te” a 
a eee | 


and. the other as testee, they are led step by: step through the testing 
Although this exercise takes quite a large portion of the session, 
enough time remains to examine and discuss several] other. tests for 


limited English speakers; specifically, the Bilingual Syntax Measure, 


‘the "John" Test and the CELT. Each participant is also given a copy of 


“the annotated bibliography of tests prepared by the research staff of 


Project BEST in New York City. Copies of Oral Language Tests Tests for 


Bilingual Students (Silverman, et al, 1976) and Testing En Tish asa 


Second Langua we Wiseets, 1969) are also Snisited as resource materials. 


Session Five, the final session, is devornd to problems of cross~ 


cultural communication. " Because the participants have had Sci little . 


~expertence with limited English speakers up to this point, it is first 


. hecessary to introduce certain’ theories. relating to communications across 


cultures to them. Given the time limitations of the session and the need 
to pass from theory to application as quickly as possible, it is only 
possible te present these iaday in rather simplified forn, The major . 
concepts presented are: . 

1. one's culture instills group goale, mores, taboos, values, saa 

| levels of aspiration upon its members (Zintz, 1969). 

2. one internalizes much of one's way of bckavihy as a result of 

conforming to the demands of onal cultube and 
3. communication between apabiaites of different cultures may be 


prevented or impaired because of culture-related differences 


in their verbal or non-verbal behavior. 
‘ ‘ 


Next, the need to Agel these principles to the education of ‘the - Linited 
‘English speaking child be illustrated :by examples pestraeh tng the values 
of the dominant American culture with those of the Zuni Endians detailed 
by Zintz in Education Across Cultures in the Southwest (1969). 

Finally, in order re home" ban hadn the frustration that can 
be experienced as the result of an 1 attempt to communicate when the 
communicators are on sae cultural "wave lengths", the participants 
are asked to engage in a simulation exercise inspired by "Weelotia”. 

"Heelotia", navetapes by Wider: Horizons, is & cross~cultural 
communication training activity designed to promote awareness ; 
culturally determined barriers to effective communication’ across cultures, 
"Heelotia” consists of 7 a period ‘a simulated interaction between two ; ; 
imaginary, culturally different groups followed by a debriefing ‘sadieteh 
in which. participants aa the often Athiocentete feelings and 
attitudes that emerge diedce the taceeecthan: period,- 

Our ‘role-playing exercise differs from ne in several ways, 


most notably in that participants are divided into groups of three’ persons 


whose roles are structured for interaction on an individual rather than 
e #. ee 


. 


on a group bagjs, and in that the situation to be simulated is a familiar 
one--a parent~ Peds conference. 

We selected this format for the simulation for the following reasonst 
the AanbeE of staff members enrolled in ntee our ceatans courses .rarely 
exceeds twenty persons - thus it is dmpractical for us to plan a Large 
group interaction simulation; the very small group size assuren £U4. 


participation of each individual in the role-playing activity; and the 


shifting, of the focus of the simulation to a familiar activity increases 


9. 


the likelihood of the participants’ relating the cross-culttral communi~. 


cation exercise to a pdtential ‘situation to be encountered n-the-job. 


nts ‘have divided themselves into groups of three, 


Once the particip 
they are asked to i nate themselves as Petion i, Person’ 82, and” 


nt they gepetive the: xere tithe a the role 


Person. #3, At this po 


description on Role Sh ets corresponding to aaa epson and are asked 


. to read this informati 
ne | . the Role Sheets), “Hex 
my will ‘share and si 


requested hy Person #1, Mr. /M. Smith, ‘the mathenatics teachers 


carefully (the Appendix: contains examples of. 


F the: participant groups are told that: eath group 


» 


ultaneously role play a parent-teacher conference 


“Person #3, Mr. Mes. Hee vis the name of the parent, involved, and: 


Person #2, Mr /Ms. Jones, ‘the guidance counselor’ who will be present 2 ae 


at Mr. IMs « “Jones! “reque i, The. instructor ‘gives no further details 
about the Goi fetenda to [be role-played, nor about Mea MMs. Jones, 


Mr. Ms. smith, and Mr. Mes. Faens: ‘The. instructor furcher. indicates 


sheets in order to re heir parte: a fal aio 
In the debriefing sdssion which follows, the et conference, . the 5! 
participants bring to light their PETeaprecne of the haredens to 
communication ausduigteredl ok they attempted to play their roles. They 
‘point out that during the| conference they tended to feel that Mr,/Mrs. 
Heems was behaving aa he/ he did because of her individual personality 
a traits, not because oF the different cultural background. Later, as 
| the debrief ing proceeds and they are made aware of the information on 
all three ROLE SHEETS, t begin to realize that Mr./Mrs. Heems" e 7 


behavior was to a great 4xtent determined by the cultural attributes 


of the imaginary Heeloti n way of life. They also conclude that other 


Heelots would be very likely to act in much the same manner as Mr./Mrs. 
Heems — in fact the Mr./Mrs. Heems in each “conference” group. did ‘that 
very: thing during the simulation! 


s° 


This role-playing activity concludes the final dassion, as well as 


ae 


Sa course Atself, on.a positive note. Before Leaving, participants 
usualy comment. to the instructor ak they have gathed new insight fate. 
the way cultural attributes can “tnhabié: effective cross-cultural 
dtinpsiicendin om . ° 
Reasons for ‘Selecting Support Personnel as the Target Group. ea 
‘Although we regulatly offer approximately 15 after school in-service 

‘courses pee semester to cri Sue staff members and plan both group and 
individual in-service stonihas fog paielere HELouRtis Sainine English as 
a Second Gkdonah ey we satavesd our ‘support gersonnel as the tance: eeGup 

for this ESL tneservien Gentee for several reasons. "mn DOT es 

‘First, since auepure personnel such iS elehantaly ebsvdtwators, 

guidance counselors, “learning digabitity teacher consultants, school 
“psychologists, remedial reading instructors, sticet Librarians; special 
education teachers, subject gipenviedras and supplenentary instructors 

work cnopsvativary with classroom teachers and Adniniecraters for the 
solution of educational problems, we believed that they would transmit 

to othne state members the new éiedahiba developed ee a result of partici- 
pation in the éourse: This would treate'a "ripple effect" and would thus 
extend the anges of the ESL program's impact Shedoptsue ee sifipot digeetor’ 
Other reasons for selecting this target pishe wdny: these staff menbers 
mest pupils in an individual basis and deal with many facets’ of che ‘pupit's 
personality and background, and have proved receptive to the idea er many 


social, cultural, iibeliestiat < psychological, and econonic factors.that 


must be gonsddared when working with an ESL learner; ay often deal with 


A 


the atypical pupif and tend the nsights tequired to erate ra 


BSL. learning (whether social, or intellectual), ie 


between problems gudaetated W 


_and rere difficulties exhi ited by pupils of English language back- 


ground. Finally,. ‘member's, of pur support personnel Staff had Sought the 


help of our ESL consultant i ‘working with ESL learners, indicating eee 


they had had. little contact p to /now ‘Sith English as a Second Language ‘ . < 


Education through regular tp 


a oi J 


sachs r training channels such as ; graduate 


study, educational journalg, c aFerente and perhahen attendance. 


roved Services for-ESL [Pu ‘ds 
"Feedback from course participants indicate that they have experienced — ie & 
attitude and behavioral - hages which, in turn, have resulted in. improve- 


ment in the quality of the services. provided to the English as a Second 


Language SRGtaE ES ta ‘ou district. 


‘Some examples He oted attitude changés are as follows: wd 1) a shift 


from viewing the ESL pit as a problem for which there seems to be no 


solution to a pupil qy Head of ‘individualized instruction (since there are 


so few ESL learners It each grade level, individual pupils receive thirty 
meter } > may * i. ‘ ‘ 

Ka 7 a 5 : ' : ir 

minutes of pull~out ESL instruction. daily and spend the remainder of their 


time in the "regulaf" classroom); 2) an awareness that the ESL pupil's 


problems may not n cessarily stem from a learning disability but from the 


difficulty that py ils often encounter when learning the medium of 


rd 


sh, at the same time. as the content of faubruceton 


instruction, Hn 


thee subjects/at the same grade level proficiency as Gieté age jdach, and 


4) he unders anding that it is usually necessary. to comprehend the ESL 


- pupil" s “different culéural background én order, ‘to interpret behavior and 


~~ . 


“atedtides which appeat’ to conflict with the shoots accepted norms for 


04 wake 


_ : ny’ 


students. 


3 a vi fa , he 


Since the ESL ‘Inservice Course: was initiaedd, several éhignges have 


also taken place. in the behavior of. support personel as they Provider | A 


services: to. ESL pupils. L ; 7 : es “ ay sy ae ot ae. % i ia ae 


he 


ry 


‘There has been & ‘90% increase. in communication whet the ESL. consultant, 


"initiated by: support personnel. concerning the educational, Program Pao 


ar 


“individual ESL pupils cand” 295% increase in requests for pect ESL 


im 1 


“Anatructional materials by ttle. and publisher, 


= Y on 
ns Pte y if 


“tidividual nenbers ‘of, the “euppore personnel staff. report, 


qeo 


eaten in. new, activities s datgoet to assist HSL. Learners. For = ete, 


Yad ian tare 
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WooDBRIDGE TOMNSHIP. SCHOOL DISTRICT 
Foreign Language Department. 
English as a Second Language Opinionnaire 


a « 


adie. ie following scale, rdatt to the statements below by isis 
'- the number which best fits yen opinion an the. ppare to she Hee of 
is statement. ‘ , 
‘ strongly agree 2, agree 3 go  ptiiten’ & ddsagree 
ch Soe a ae strongly Atsapree p2” fe as 
j RSL. macenis 194 8 ‘Atsitted Englich epeake Beane: to Ne’ ue ‘Bureau 
_ Btlingual Education. — 3 
‘ESL leatner ‘born: in the "i. 


oH ESL, dears are tie bh ‘ 
ubckly. without puch entra: hel teh: 


j very: important to. ses" to: "4 
ricanized very. dutekly, - te 


ie : 3 rson who knows: a second, Langulige 
ethan well, in the culture, | 


‘ » ESL nt's cultura}, gy waa: not: affect ta 
ability tor feat English in. ‘Amar fee: schools. ; 


* ‘prigiidh' gum Béccad tanguage/dnstrgetton 13 Ltalted ‘to: caaching’ “9: 
) the four: ‘Language. skills; Latent : ccc reading: and ‘ied 


2 Bilingual and Beulturat, are: not 8 ponyme eee ate’ 4 ye 


be me se lratetee ESL ‘teacher, oie fuse speak ver ts 
peed native. Language. 


When we'teach Engliah as a’ ees Language we | are “not vise 
na. foreign language to the learners, ent ae 
Englishes @ Second Language and’ Mtiogual Rdveation are ae: 

vt veo ie the same. thing.» ” " i Mite @ 


. ; a yy ¢ , ‘ . 
To. teach; ESL we use the same. macex Ye‘aad ‘euchods as. we use 
to tea native ‘speakers of English: jeoept ‘that ae ip 
. ulin oie more instruction.‘ 


ht de eagy “to ‘devernine + whether or not * y aeudent: needs esu 
vine teucktons ete ; 
a Thete are bene Fine ‘tenth sietiabla an the. ‘aarket tor’ the 
vay Fapeeea dectccetncg wie needs ESL. | 


« English 5 indt @ very easy: angst for X apeaers ot ether, 
+g Janguases ut dear, ~: 3B 
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dt : i. : 
Be + 1k e 
a x ~ 
| ‘ f "WOODBRIDGE ‘TOWNSHIP SCHOOL DISTRICT. aan pie a hee 
aay Hf oo “Rotgies Language Department ‘ 2 ane ae 
"E,S-L, In-Service Course a : . a _ ROLE SHEET oe oe 


a 


= Hace Mtr. /Ms, Smith, - . 


‘ 
« 


“Hele Deseription You are an excellent, experienced, successful math 
teacher. rs ; ee 


. As 


; ne A y Feaign atudent- in your Algebra. I: class, How eeu a ‘flesiot whe: speaks | 
a ai English Eluently and is’ very intelligent, is doing very poorly : pi 
ee in math, — Furthermore, he seems "hard to reach" and. even shrinks 
_ from you when you: cei near. to Help him in class. 


; ioieaien You’ ve requested a “parental dosteteaay with a guidance 
pe ATES counselor ‘present to help clear ae ene problen. ae? 


4 


we = hae, bath 2 gael. Feca ‘Hectoeta. 
i a re eae a0 by Be pettelion 
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WOODBRIDGE. TOWNSHIP. SCHOOL DISTRICT 
Foreign Language Department 


PI 


beh In-Service Course ee eee “| ROLE ‘SHEET 

#2 Guidance Counselor: ir, /Ms. Jonge 

Role:  HeseZinson You are ani eaiaetannad ‘counselor. However, your only ' 
" experience with foreign students were two Brazilian: 
f Scie. students ‘who knew practically’ no peat. 

Issue|' The tcichin’ tise’ asked ‘you ts observe at the conference and to. | 

Le assist if SHER ERe 4 on . ‘ ere a 


’- ¥nformation _ Youtre not quite, sure why: the téacter is having ised 
fo Be ee espbedalty. since the student . ‘speaks | a a 80 weble eee? 


i 


- 


" Bapted ‘tron ebnotig 
by Ba Petrello. 
10/28/76 - 6 a 
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NYOODBRIDGE TOWNSHIP SCHOOL DISTRICT | 


Foreign Languape Department 


E,S.L. In-Service Course a “ROLE SHEET : .o 
#3 Parent: Mr. /itrs. Heems va +; | a ae: \e 
Role Description You are. a Heelot. his —s fipent English. You have . £ : 
; Re: ee ‘ just: moved to. the U.S. You are unfamiliar with the - 


sf’ 


Sry i, ae ey American educational system, so you do not understand 
rp ag exactly why you kaye been’ called in for a conference, 


he a Information, As a Heelot you have: ‘certain major values and you adhere” to. 
is " these without question. They’ color all ae a ia aaa 
relationships: and social BIAEERSHS,. 


* ie ‘Information: about. vital: statistics is important te-youg: «ees Ys 
i Ae It 13 the major topic of conversation in. your society, 7 
Le het ae ..- .and you: constantly cad to vita}, aig tistsce in all ae 
ik 9 4 “.*. conversations. |. "> i 
eae . 3 (2a ‘You havea: peculiar sense of privacy. Gertatd makeet@ Se ats 
pie FF ny 7 -are:extremely private and 4 are never discussed wath more ©... eS 
ee ro eh than ong person...) 9) e traee ee 


a aa re A... Numbers are a very private’ matters Never sage hs, or ee 
PRR te ee es numbers with moré..than one person at a time. «ane ee 
-—_ _. BL In your ‘culture. bodies: are. also ‘a very ‘private: 
ee oer “matter. Never touch another Berpos: or ‘allow. 
aie _. -yourself to be touched, — 
tity gw ee ¢ “O.' Throdgh-the’ years Héelotia, your: éountey) has! 
we py Ss “developed: a strong taboo against eye-contact, 
tg hake FS Bee eM Re eats Consequently,” you never ‘look another person: th: ‘the 
fe Rd ey ae but approach him and ‘converse. with: hin: — Pi 
Pa are. so shde: of. face. to. right, aide, of faces. : ie 
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